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Seminar Model with Themed Courses 
 

General Facts 
 
Learning outcomes: This model is built with the 18 learning outcomes provisionally 
approved on March 14, 2017 by the JFS. All students will get through the Intermediate 
level for all 18 learning outcomes and the Advanced level for 4. Only one of the courses 
(Formal Reasoning) includes both Beginning and Intermediate levels in the same course. 
Theological Reasoning and Religious Engagement are scaffolded across two courses for 
the Beginning and Intermediate levels. 
 
Integration with Majors: Advanced Writing outcome required in the Major; plus 2 
other Advanced outcomes of the major’s choosing 
 
Size: 11 courses, plus language proficiency; 4 Seminars, 3 100-level “Questions” 
courses; 4 200-300 level themed “Investigations” courses; everything but the seminar 
courses may also count for the major. 
 
Prerequisites: The four Seminars must be taken sequentially, with the exception of 
second year students who study abroad. The Investigation courses (the 200-300 level 
themed courses) will have the following pre or co-requisites (all are 100 level Questions 
courses): 

• Writing and Analysis has a prerequisite of Making Meaning 
• Creative Practice has a prerequisite of Making Meaning 
• Science and Society has a prerequisite of Thinking Globally 
• Theology has a prerequisite of Seminar 200 

 
Distribution: This model assumes that we would have a divisional distribution 
requirement as a graduation requirement, separate from the general education curriculum. 
That is, divisional courses would not have general education learning outcomes.  
 
CCVC recommends that if we have a distributional requirement, we make this a 
divisional distribution requirement for graduation rather than part of the general 
education curriculum. There are four reasons why we think this is the preferable option. 
 

• External credits could count for the appropriate distributional graduation 
requirement even if they didn’t meet general education learning outcomes.  

• Introductory courses would count toward the divisional distribution requirements 
even if they did not also count toward the general education requirement. (This 
helps undeclared students or students who change majors.)  

• Faculty could continue to teach some of the introductory courses they currently 
teach as well as develop new courses that meet the general education learning 
outcomes.  
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• Keeping the distribution requirement separate allows us to change this 
independently of changing the general education curriculum – it gives us more 
flexibility in responding to problems. 

We could have a distributional requirement like what we currently have: 1 NS, 1 SS, 1 
FA, and 2 HM. CCVC recommends that the particulars of divisional distribution 
requirement be determined during the implementation phase. 
 
Comparison: CCVC has discussed in some detail a number of different models since the 
JFS gave us the task of incorporating themed clusters. This was the clear favorite. It 
ensures students get through all intermediate level learning outcomes, the three types of 
courses (Seminars, Questions, and Investigations) are clearly distinct from each other and 
are grounded in a coherent philosophy, and it is the right size. 
 

Community Seminar Series 
 

Students must take one per year. Seminar 300 will be done on Study Abroad led by 
faculty; those who do not study abroad for a semester will take it on campus. 
 
Seminar 100: Self and Culture 

• Information literacy (Beginner) 
• Write (Beginner) 
• Metacognition (Beginner) 
• Race and Ethnicity (Beginner) 
• Gender (Beginner) 
• Benedictine Hallmarks (Beginner) 

Seminar 200: Community and Religion 
• Teamwork (Beginner) 
• Moral Reasoning (Beginner) 
• Theological Reasoning (Beginner) 
• Religious Engagement (Beginner) 
• Benedictine Hallmarks (Intermediate) 

Seminar 300: World and Culture 
• Metacognition (Intermediate) 
• World Systems (Intermediate) 
• Gender (Intermediate) 
• Race and Ethnicity (Intermediate) 
• Moral Understanding (Intermediate) 
• Attendance at one or more cultural event will be built into the course content 

Seminar 400: Connections (Generating Questions through Connections) 
• Metacognition (Advanced) 
• Benedictine Hallmarks (Advanced) 
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• Analyze (Advanced) 

CCVC was asked by the JFS to consider the possibility of incorporating a project into the 
final seminar. CCVC has been taking seriously the concern that there not be too much 
placed on the students in their senior year. Many departments require theses and other big 
projects as part of their major; it seems unwise to ask students to do two big projects in 
their final year. So we think that there are two main ways to include a project into 
Seminar 400: 
 

1) Two-credit option: The A and B mods of Seminar 400 are discussion-based and 
include a common reading about the liberal arts and a reflection on the 
connections they see among their gen ed and major coursework.  During C and D 
mods, students do a group project in which they work together to address a 
question or solve a problem in the CSB/SJU community. Students doing a 
semester-long capstone project in their major are exempt from the C and D mods. 
 

2) Two different Seminar 400  options: Students whose major does not have a 
semester-long capstone project would be required to take a project-based course; 
everyone else would get to choose between a project-based or a discussion-based 
Seminar 400. 

 
Give up option: Of course, there is always the option of returning to a discussion-based 
Seminar 400 for everyone. 
 

Questions Courses 
 
Students must take all 3 Questions courses. Making Meaning must be done in the first 
year.  We recommend that at least one other is done in the first year; upper division status 
is dependent upon completing all three Questions courses. 
 
Suggested Criteria for Questions courses 
 
All Questions courses will: 
 

• Investigate a significant issue in depth from the perspective of a particular 
discipline of field of study.  These courses are not surveys, but designed around 
big questions of historical or contemporary significance.  

• Examine and demonstrate how particular disciplines and fields of study address 
problems or questions. 

• Define what is distinctive about a liberal arts education at CSB/SJU. 
 
Making Meaning (100) 

• Analyze (Beginner) 
• Read (Beginner) 
• Speak (Beginner) 
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• Creative Knowledge (Beginner) 
• Attendance at two or more fine arts events will be built into the course content 

Formal Reasoning (100) 
• Abstract Reasoning (Beginner and Intermediate) 

Thinking Globally (100) 
• Think Scientifically (Beginner) 
• Quantify (Beginner) 
• World Systems (Beginner) 

Investigation 
 

Students must take all four Investigations courses. Three must be on the same theme. 
 
Writing and Analysis (200-300) 

• Information Literacy (Intermediate) 
• Analyze (Intermediate) 
• Write (Intermediate) 

Creative Practice (200-300) 
• Speak (Intermediate) 
• Creative Knowledge (Intermediate) 

Science and Society (200-300) 
• Think Scientifically (Intermediate) 
• Quantify (Intermediate) 
• Teamwork (Intermediate) 

Theology (200-300) 
• Read (Intermediate) 
• Theological Reasoning (Intermediate) 
• Religious Engagement (Intermediate) 

 
CCVC sees two basic ways to incorporate themes, which we are labeling clusters and 
concentrations. 
 
Thematic Clusters: Faculty decide upon three to four broad themes, like Sustainability 
or Social Justice.  Some broad criteria are outlined for what courses would count as being 
on that theme. These might be adjusted every five years or so if desired by the faculty. 
 
Multidisciplinary Concentrations: These consist of much narrower topics; thus there 
would be many more of them. We would start by looking at courses that are currently 
offered to build the initial concentrations. For example, we might have a Nature of Mind 
concentration, which would include Neuroscience, Philosophy of Mind, Philosophy of 
Science, a number of Psychology courses, Behavioral Economics, Linguistics, and so on. 
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There are feasibility questions that need to be answered, particularly about the 
Concentrations. CCVC will be in a position to report back in more detail before the 
meeting on April 5 after we have discussed the issue with Advising and the Registrar.  
 
In both options, the Director of the Curriculum and the Academic Dean would work 
together to make sure that there were sufficient offerings of all the Investigations courses 
in each of the clusters or concentrations. Courses would be designated as falling under 
the particular cluster or concentration by the CCC. 
 
Faculty teaching Investigations courses would be expected to meet once a semester with 
their colleagues teaching in the same cluster/concentration. This would allow some 
opportunities for collaboration among faculty and better advising for students. 
 
Thematic clusters would be easier to implement, but from a student learning perspective 
CCVC prefers the concentrations. Because the topics are more focused in the 
concentrations, students will go more in depth on a topic and be able to make deeper 
connections.  We also imagine that students would be able to put their concentration on 
their transcript. 
 

Four Year Plans 
 
Several 4 year plans can be seen at this google doc:  
 
https://docs.google.com/spreadsheets/d/1za7Zs3JSc9J1gilEpb7WQxazqIc6XnOE7TjtgV
nydTg/edit?usp=sharing  
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Some advantages we see of this version of the Seminar model 

 
 
Focus on Liberal Arts Inquiry 
Emphasizes inquiry and questioning 
Seminars give core of common inquiry 
Theology is embedded in the seminar structure and scaffolded across two courses 
Inclusion of fine arts programming and cultural events into courses 
Gender, race and ethnicity are central 
Emphasizes and scaffolds writing 
Benedictine heritage emphasized 
 
Scaffolded, Developmental 
Relies on developmental pedagogy  
Beginner and Intermediate levels scaffolded across courses (one exception) 
Embeds at least four advanced outcomes 
Outcomes spread across the four years 
Early exposure to breadth 
Improves first year experience and provides opportunity for improving senior year gen ed 
experience 
Integrates high-impact practices (FYS, Common Intellectual Experiences, Integrative 
work, Diversity/Global Learning, Writing Intensive Courses)  
 
Cohesive 
Common experience with the curriculum through the seminars 
Encourages collaboration for faculty teaching in clusters 
Easy to explain  
Integrates with majors 
Integrates with study abroad  
Encourages the development of introductory courses that serve non-majors 
Addresses external credit problem 
Coherence across parts (seminars, questions, investigations) 
 
Feasible 
Compatible with current courses 
Compatible with large majors and double majors 
Compatible with majors that have “block” semesters (e.g. Elem Ed, GBUS) 
Size is about the same as Common Curriculum 
 

 
 


